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Describe how social factors affect one cognitive process
This answer focuses on the ways in which social factors influence the cognitive process of memory. When processing information about people and using this to make decisions, Bodenhausen (1988) has shown that group membership and stereotyping can affect recall. Stereotyping occurs when we place people into social categories on the basis of very little information and then apply characteristics that we believe apply to the group to the individual. This is explained through the belief in outgroup homogeneity, i.e. that people in the outgroup are more similar than those in the ingroup. In Bodenhausen’s study he asked American participants to pretend they were jurors and make a decision about the guilt of a defendant. The independent variable in this study was whether the defendant was called Carlos Ramirez or Robert Johnson. The first name suggested Hispanic origin while the second did not. As there was a good deal of negative prejudice towards people of Hispanic origin at the time it was noted that participants were more likely to recall piece of evidence that suggested guilt than pieces of evidence that suggested innocence. Furthermore, Buckhout demonstrated that when white American participants were shown a picture of a black man be attacked by a white man brandishing a razor blade, 50% of the white participants remembered the black man as the person who was holding the knife. This shows that social factors such as stereotyping and prejudice can alter the way in which we attend to and encode information. It appears that we may only be able to retrieve information which fits with our existing social stereotypes. This links to the process of assimilation whereby we find it easier to add new information to our schemas than alter our schemas through accommodation, as stereotypes are a type of schema that are particularly resistant to change. Rothbart has referred to this process as ‘selective remembering’, i.e. we remember information which preserves our ingroup status as superior and outgroup members as inferior. When we are presented with facts about outgroup members that are negative we are more likely to remember them. This could be seen as part of the self/group serving bias and is part of our quest for positive distinctiveness, in a bid to elevate and maintain self esteem. 
Finally, Gardner, et al (2000) have elucidated  this effect even further in a study whereby they explored how the basic need to belong can impact on remembering. They explored the association between an individual’s experience of social acceptance or rejection can impact on their ability to recall social information. They demonstarted that just as physical hunger results in selective memory for food-relevant stimuli, ‘social hunger’, aroused when belongingness needs were unmet, can result in selective memory for socially relevant stimuli. Using a simulated computer chat room they manipulated whether the participant experienced   brief acceptance or rejection. They then asked the participants to extracts from a diary which presented information about individual or social events. They found that when self esteem was momentarily impacted by the rejection experience, participants were better at recalling social information than the ‘accepted’ individuals, potentially because showing an interest in others through remembering key details about them may facilitate acceptance by them at a later date. It was interesting to see that this process occurred in an artificial situation even when there was no consequences or anticipated future meetings between the participants and the people from the chat room or in the diary extracts. 
These studies all seem to demonstrate that our recall is affected by factors relating to stereotyping, group membership, social identities, self esteem and the need to belong.
Describe how cultural factors affect one cognitive process
This answer focuses on the ways in which cultural factors influence memory. Up until recently psychologists working within the cognitive level of analysis could have been accused of ‘beta bias’, that is belief that cognitive processes such as memory are universal and operate in the same way regardless of cultural background. Much of the research has been conducted on white American university students who have come from literate families and been right the way through formal schooling. Nowadays there is much more work focusing on memory in non-literate societies, looking at how memories work when written documents are not available as a way of recording past events and when children have not been taught to use memorisation strategies through formal education.

For example, Cole and Scribner (1974) tested the universality of the previous finding that children from the US tend to improve their memories when tested over and over again. However, children from the Kpelle tribe in Liberia, who did not attend formal schooling, did not improve their performance in free recall memory tests after the age of 10 in the same way as US children; after 15 trials they only remembered 2 more items. It was found that some of the Kpelle children did go to school and their memories were as good as the American children. All the children who had been to school seemed to remember items by category, i.e. they appeared to cluster related items together such as clothes, utensils etc. When Cole and Scribner conducted the serial position curve task with the children the typical findings were not replicated. This was also supported by a study done by Wagner (1980) who found that Moroccan children who had attended school showed a far stronger primacy effect on this task than those who had not been to school. These studies indicate that maintenance rehearsal may be a meta-cognitive strategy that has to be formally taught at school. It is possible then that we may inherit certain memory ‘hardware’ but that the social and cultural niche in which we find ourselves has the effect of ‘programming’ the ways in which we attempt to learn and remember information. Our experiences provide the software so to speak. What was interesting was that when the to-be-remembered items were presented as part of a story there was no significant difference between the performance of the US school children and the unschooled Kpelle children. Likewise Ross and Millson (1970) found that Ghanian college students were better at remembering elements of stories than when the same elements were presented as a list and were better at remembering the stories than American student. It was concluded that cultures that utilise the oral tradition, or storytelling (without books) may in fact have enhanced memory in this modality.

Rogoff and Wadell (1982) also demonstrated that when tasks are chosen that are well suited to the children’s home culture, their memory skills can be shown to be equivalent to those of formally educated children. They presented Guatemalan children with a ‘diorama’ or model of a typical Mayan village with  a mountain and lake, similar to the locale in which the children lived. The children watched as a local experimenter selected 20 miniature objects from a set of 80 and placed them in the diorama. The objects included cars, animals, people, and furniture. Then the 20 objects were returned to the group of 60 others remaining on the table. After a few minutes, the children were asked to reconstruct the full scene they had been shown. Under these conditions, the memory performance of the Mayan children was slightly superior to that of their United States counterparts and was far better than when they had been asked to simply list the items that they had seen (not placed in the diorama). 
Finally some psychologists have studied how cultural dimensions such as individualism/collectivism impact on the memory skills of young children. For example, Wang (2004) studied the influence of cultural norms on the emergence and development of autobiographical memory, looking at children’s recall of significant personal experiences. She compared middle class Anglo-American 4-8 year olds from New York with a similar set of children from Beijing, China. She asked the children open-ended questions about various events they had experienced and found that American children remembered events in more detail and gave longer verbal accounts that were more emotional and tended to focus upon the event solely from their own perspective, including own opinions about the event. Chinese children on the other hand provided less detailed and less emotional accounts of past experiences, focused on daily routines and emphasized social interactions and frequently referred to their relationships to other people rather than talking solely form their own perspective. While American children perceived themselves as the central character in these accounts, Chinese children tended to see themselves acting within a group. Wang concluded that memory is shaped by, concepts of the self in the context of culture.  

