	Cole and Scribner (1974)
	Compared non-schooled children from the Kpelle tribe in Liberia with US school children and found that ...

1. the Kpelle children did not improve their performance in free recall memory tests after the age of 10 in the same way as US children; after 15 trials they only remembered 2 more items

2. Kpelle children who had attended school had similar performance to the US school children 

3. School children in the US and in Liberia both used categorical recall i.e. they appeared to have chunked the items in to linked categories as they recalled them in groups such as utensils, clothes, vegetables, tools

4. The Kpelle children showed no serial position effect suggesting that they did not use rehearsal as a strategy for maintaining information in memory

5. When the items were presented as part of a story (narrative the Kpelle children has equally good performance as the US children

	Rogoff and Wadell (1982)


	Gave Guatemalan children a memory task that was meaningful in local terms; constructed a diorama of a

Mayan village located near a mountain and a lake, similar to the locale in which the children lived. Each child watched as a local experimenter selected 20 miniature objects from a set of 80 and placed them in the diorama. The objects included cars, animals, people, and furniture- just the kind of things that would be found in a real town. Then the 20 objects were returned to the group of 60

others remaining on the table. After a few minutes, the children were asked to reconstruct the full scene they had been shown. Under these conditions, the memory performance of the Mayan children was slightly superior to that of their United States counterparts.

	Bodenhausen  (1988) 
	Studied negative stereotype held by some Americans about people of Spanish origin;  Pps pretended to be jurors and were told either that the defendant was called “Carlos Ramirez” or “Robert Johnson”; having read the exact same pieces of evidence the group given the name Carlos Ramirez rated him more guilty of the crime than the Robert Johnson group; when asked to rate each piece of evidence separately as to whether it suggested Ramirez/Johnson was guilty the difference in final rating disappeared suggesting that when asked to judge overall guilt, Pps who social stereotype had been affected, were more likely to recall those pieces of evidence which fitted with their stereotypical expectations and forget/disregard information which did not fit.

	Buckhout (1974)

	Gave Pps a series of drawing in which some stereotypical expectation was violated including a drawing of a black man and a white man involved in an altercation where the white man is holding a razor and threatening the black man. After seeing the picture, 50%of Pps remembered seeing the black man holding the razor.

	Rothbart et al (1979)
	People often recall those facts which support their social stereotypes  (selective remembering); Pps were told that people from a certain social group were either ‘very friendly’ or ‘very intelligent’; they were then read 50 descriptions of behaviour that they believed related to  a man in the group; 17/50 were friendly behaviours, 17/50 were intelligent behaviour, 3/50 were unfriendly and 3/50 were unintelligent 10/50 were unrelated to either friendliness or intelligence ; pps had to say how many of each type of behaviour had they heard; the original label (friendly and intelligent ) then went onto affect which descriptions were remembered; if told F then they remembered F descriptions more than any other type; if told I then remembered I behaviour better than any other group; they compared this to another manipulation in experiment 2 where Pps were only told the characteristics of the group (F or I) after all 50 examples were read out; the effect disappeared suggesting that information is filtered at the time of encoding.

	Howard and Rothbart (1980) 
	People have better recall for facts that are critical of minority/out-group members than facts that are favourable: negative memory bias

	Duncan (1976)
	White Pps were shown a video of a discussion between two males  and told it was a ‘live’ interaction being shown by CCTV; the discussion became heated  and one actor shoved the other and the screen then went blank; Pps were asked to classify the shove s playing around, dramatising, aggressive, violent; some Pps saw a version of the video with two white actors, two black actors or a white and  a black actor where the white man shoved the black man or the black man shoved the white man; more white Pps classified the black actor’s shove as violent and this was enhanced even more if he had shoved a white actor.

	Snyder and Uranowitz (1978)
	Pps were given a woman’s biography o read and a week later told one further fact about her; she was a lesbian or she was straight. They were given a 36 item MCQ about her life. It was found that the new piece of information appeared to affect recall of the facts; it either acted as a cue to aid recall or it blocked pieces of information that did not fit with the new preconception of the woman, e.g. they had read that she had gone out with boys and high school but didn’t have a steady boyfriend; if they were told she was a lesbian they did not recall that she went out with boys but did recall that she did not have a boyfriend.

	Stangor and McMillan (1992)
	Found that the extent to which one believes in a stereotype will affect the way in which this affects our recall; if we have weak stereotypes then information which violates the stereotype will be recalled better (incongruent information); if we have strong stereotypes then congruent information was remembered better and incongruent information 9which threatens the validity of the stereotype) was less likely to be recalled. 

	Wang (2004)
	compared the development of memory in 93 middle class Chinese and European American children,  aged 4-8; children asked 4 open-ended questions related to remembered events; American children -remembered events were longer, more detailed, and more emotional; tended to focus on themselves, the roles they played, their actions, and their personal opinions about whether they liked or disliked events; Chinese children provided less detailed and less emotional accounts of past experiences than their American peers, and their accounts often focused on daily routines. Instead of focusing on their own roles or predilections, they emphasized social interactions and frequently referred to their relationships to other people; American children perceived themselves as the central character in these accounts, whereas Chinese children tended to see themselves acting within a group; concluded that memory is shaped by, concepts of the self in the context of culture.  



	Ross and Millson (1970)
	Compared memories of American and Ghanian college students ; read stories aloud to the pps and tested recall; ; generally the Ghanian students were better at this task; could it be that cultures with an oral tradition have generally enhanced memory ability?

	Cole et al (1971) 
	non-literate African Pps did not perform any better whe the memory test involved individual words as opposed to stories; enhanced memory maybe limited to meaningful information.

	Wagner (1980)
	Tested Moroccan children found a much stronger primacy effect (serial position curve) in children who had been to school compared with those who had not; suggesting rehearsal ins a meta-cognitive strategy which develops as a consequence of formal education; concluded that memory may consist of hardware our human inheritance same across cultures) and software or programming that is culturally specific and determines how we attempt to learn and remember information.

	Lord (1960)
	Oral poetry in Yugoslavia



	D’Azevedo (1962)
	Tribal history in Liberia



	Bateson (1958)
	Totemic knowledge in new Guinea


	Neisser and Hupcey (1974)
	A Sherlockian experiment


	Stratton  (1917)
	The mnemonic feat of the Shass Pollak




